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Editorial Comment
/

WHY NEGROES ARE OPPOSED TO SEGREGATED REGIONALSCHOOLS
On December 13, 1948, it was an

nounced in the daily press that the 
Regional Council for Education, meet
ing in conjunction with the Southern 
Governors’ Conference in Savannah, 
Georgia, had approved plans and al
located funds to begin regional co
operation in graduate and profession
al education in the South. This action, 
the result of a number of preparatory 
conferences, was taken to meet a 
threefold problem faced by the South. 
First, as is true in many states of the 
Union, as well as in adjoining states 
in the same region, there are a num
ber of duplications in plant, equip
ment and personnel which could be 
greatly reduced, if not eliminated, by 
greater cooperation among the higher 
institutions in the same states or in 
the several states comprising the re
gion. Second, in addition to this “ nor
mal” duplication there is the ab
normal duplication resulting from 
the policy and practice of racial seg
regation which -theoretically requires 
the establishment of two “ separate- 
but-equal” systems of schools, there
by further intensifying the “ normal” 
problem. Third, there has been and is 
inadequate provision of certain grad

uate and professional facilities, for 
both racial groups, because of the in
ability, in most cases, (and the in
advisability, in others) of the indi
vidual states to provide adequate ed
ucational services in certain areas 
such as forestry, veterinary medicine, 
and the like.

This recent news release is the an
nouncement of the fact that the South 
through the Southern Governors’ 
Conference has taken the first con
crete step in the direction of meeting 
these problems on a regional basis. 
The Regional Council for Education, 
with former Governor Millard F. 
Caldwell of Florida, as chairman; 
Clyde A. Erwin, State Superinten
dent of Education in North Carolina, 
as vice-chairman; and H. C. Byrd, 
President of the University of Mary
land as secretary-treasurer, has been 
set up to work out ways and means of 
providing certain graduate and pro
fessional education on a regional basis.

Unfortunately, the Southern Gov
ernors’ Conference and the Council 
itself have decided that such regional 
cooperation will be set up and admin
istered on a segregated basis. Thus, 
regional services will be provided for
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2 THE JOURNAL OF NEGRO EDUCATION
Negroes and whites separately. It is 
this segregated aspect of the plan to 
which Negroes object, and with great
er unanimity than I have noted in 
some time. In an effort to ascertain 
the reasons for this near unanimity 
of opposition against segregated re
gional cooperation in higher educa
tion, I have made some extensive in
quiries, and have found that the bases 
of this opposition are not only sound 
but persuasive.

The first phase of this opposition 
appeared at the Hearings, held on 
March 12 and 13, 1948, by a sub-com
mittee of the Senate Committee on 
the Judiciary, on S. J. Res. 191. This 
resolution embodied the request of the 
governors of 14 Southern states for 
“ the consent of Congress to a compact 
entered into between the Southern 
States at Tallahassee, Florida, on Feb
ruary 8, 1948.” 1 In addition to a 
number of telegrams and letters, rep
resentatives of some ten or twelve or
ganizations appeared in opposition to 
the granting of Congressional consent 
to this compact, because it contem
plated the setting up of segregated 
regional educational services. No one 
was opposed to the compact on any 
other grounds. All of the opposition 
was centered around the segregation 
aspect. It was argued that Congres
sional consent was not necessary to 
do what was contemplated under the 
compact, since the State of Virginia 
and the Meharry Medical College had 
had such an agreement for four years, 
and the State University of West Vir
ginia and the University of Virginia

hearings  before a Sub-Committee of the Committee on the Judiciary, United States Senate, Eightieth Congress, Second Session, on S. J. Res. 191.

had also had a similar contract for an 
equally long time. Thus it was in
sisted that the main purpose (if not 
purpose, certainly the effect) of this 
request was to obtain the implicit con
sent of Congress to the policy of sep
arate schools, thereby giving aid and 
comfort to the proponents of segrega
tion when that issue came before the 
U. S. Supreme Court.

Apparently this argument was par
tially persuasive with the Senate Com
mittee because it recommended that 
the compact be approved with the fol
lowing amendment: “Provided, That 
the consent of Congress to this com
pact shall not in any way be construed 
as an endorsement of segregation in 
education. ’92 However, when the Com
pact reached the Senate, some sena
tors thought that the Committee’s 
amendment did not go far enough, 
and thus a further amendment was 
proposed prohibiting the establish
ment of segregated schools or services 
under the Compact. The Senate after 
several hours of debate, effected a 
compromise between denying assent 
to the compact altogether, and ap
proving it with an amendment pro
hibiting segregated schools, by send
ing it back to the Committee—thus 
killing any chance of further consid
eration by the 80th Congress.

In addition to the organizations 
(the majority of which were Negro) 
which appeared in opposition to S. J. 
Res. 191, several organizations have 
recently reiterated their opposition in 
resolutions passed at their annual 
meetings. Just to mention a few: The

2Report to Accompany S. J. Res. 191- Senate. Report No. 1126. Eightieth Congress, 2d Session.
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Conference of Presidents of Negro 
Land Grant Colleges which met in 
Washington in October, 1948, reaf
firmed its opposition to segregated re
gional schools and appointed a com
mittee to study the question and rec
ommend such action as seemed neces
sary. The Association of Colleges and 
Secondary Schools for Negroes which 
met in Wilmington, N. C., December 
8-10, 1948, not only reaffirmed its op
position to segregated regional schools 
and services, but “ resolved that this 
Association . . . will refuse to cooper
ate in this endeavor as long as the 
principle and practice of racial segre
gation are adherred to.” Moreover, 
numerous Negro educators in the 
South have declined to serve on the 
study committees which have been 
set up by the Council to explore cer
tain problems connected with the 
project. They have refused to stulti
fy or prostitute themselves by coop
erating in an enterprise which they 
feel is both unconstitutional and in
considerate, if not unjust; and by co
operating on a level which is so far re
moved from policy-making as to be 
futile so far as affecting policy is con
cerned. Thus, it would appear that 
most of the opposition is persistent 
and calculated; rather than sporadic 
and misinformed.

In the first place, in my analysis 
of the opposition, I have been im
pressed by the fact that an over
whelming majority of Negroes and 
many Southern white people have 
come to the conclusion that you can
not have “separate but equal” educa
tional provisions even in theory, and 
that least of all is it possible in the 
graduate and professional fields. 
They agree wholly with the conclu

sion of the President’s Committee on 
Civil Rights, that the very act of seg
regation is per se an act of discrimi
nation. Thus, they are opposed to 
segregated regional educational serv
ices because they are inherently dis
criminatory, and therefore patently 
unconstitutional. Moreover, it is noted 
that nowhere in the country can one 
produce a single example where “ sep
arate but equal” educational oppor
tunity is provided by public funds. 
In each of the 17 states which require 
segregation by law, there is at least 
one state-supported Negro college. 
In no one of these instances is the Ne
gro college equal to the comparable 
public higher institution for white 
students. Accordingly, Negroes con
clude that these states are either un
able or unwilling to provide “sepa
rate but equal” educational oppor
tunity, and they do not see how sep
arate regional schools will give them 
any more equality.

In the second place, it is the fur
ther contention of those who oppose 
segregated regional schools that not 
only is it impossible to provide “sep
arate but equal” educational oppor
tunity in principle, but what is more 
important, segregated regional grad
uate and professional programs are 
unnecessary in practice, and repre
sent a backward step in the educa
tional progress of the South. A dozen 
or more instances are cited where in
tegrated education is taking place in 
the South, with everyone the better 
off for the experience. Moreover, 
white Southern educators and stu
dents, particularly in the graduate 
and professional fields, have indicat
ed in numerous polls and in other 
ways that not only is there but little
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opposition to the admission of Ne
groes to the universities now attend
ed almost exclusively by white stu
dents, but that the most economical 
thing to do is to provide for such in
tegration. This is particularly true 
of the states in the upper South. Ne
groes are therefore opposed to any 
plan to extend inevitably inferior 
segregated education across state 
lines, because (1) it is unconstitution
al; (2) it will make more difficult 
resort to the courts to get redress; 
and (3) it will impede the present 
trend toward integration.

In the third place, it is maintained 
that even if it were possible to have 
“separate but equal” regional gradu
ate and professional schools in the
ory, they would not only be uneco
nomical but unattainable in actual 
practice. As an example of the un
economical aspect of segregated re
gional schools, a recent action of the 
Council is instructive. It has been 

' proposed that the Alabama Polytech
nic Institute at Auburn, Alabama, 
and the University of Georgia at 
Athens, Georgia provide training in 
veterinary medicine for white stu
dents in the Southeastern states; and 
that Tuskegee Institute, also in Ala
bama, provide veterinary medical 
training for the Negroes in the 17 
Southern states. At a conference 
held on this question by the Council 
on October 6, 1948, it was reported 
th a t: “Representatives from all three 
schools stated that they face major 
problems in securing adequate staff 
and adequate clinical material. . . . 
An additional difficulty is the fact 
that API and Tuskegee must draw 
on the same geographic area for clin

ical material.”3 Here you not only 
have unnecessary duplication of 
facilities at API and Tuskegee, but 
even more important, you have direct 
competition for clinical material 
which is essential for the efficient 
operation of both. (In such competi
tion it is clear that the Negro school 
at Tuskegee is likely to suffer more, 
as is usually the case.) To say the 
least, this is an example of uneco
nomical duplication which is inher
ent and inevitable in the practice of 
maintaining separate schools, and re
sults in poorer education for both 
racial groups.

It is even more instructive to ob
serve that “separate but equal” grad
uate work, for example, is unattain
able in actual practice. While the 
Council has not made specific pro
posals concerning graduate educa
tion, any unbiased examination of 
the practical possibilities of segre
gated regional graduate work, as far 
as Negroes are concerned, reveals 
that it would be practically impossi
ble to establish even one regional 
graduate school for Negroes which 
could equal any one of several in 
state universities for white students 
in the South at the present time. 
(And I might add parenthetically 
that it would be foolish to attempt 
it.) For example, graduate work is 
offered in at least one public insti
tution for white students in each of 
the 17 Southern states in an average 
of 50 different fields; and graduate 
work leading to the doctorate is of

3i< Minutes of Eepresentatives from Alabama Polytechnic Institute, the University of Georgia, Tuskegee Institute, and the Be- gional Council for Education on Kegional Services in Veterinary Medicine, Board of Begents Boom, 20 Ivy St., Atlanta, Georgia, October 6, 1948.”
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fered by at least one public institu
tion for white students in each of 12 
states. From the point of view of 
teachers alone (white and Negro), 
it would be impossible to staff even 
one regional university for Negroes 
which would be competent to give 
graduate work in half of the fields 
now offered to white students in the 
average Southern state, to say noth
ing about providing a program lead
ing to the doctorate which could by 
any stretch of the imagination be 
equal to the work now given at the 
University of Texas, the University 
of North Carolina, the University of 
Missouri, or the University of Okla
homa, just to mention a few.

Other examples could be given in 
other fields but these two are suffi
cient to illustrate the point that even 
if it were granted (which it is not) 
that you could have “separate but 
equal” graduate and professional 
work in theory, it is not possible to 
do so in actual practice. And what 
is more, the Regional Council for 
Education being composed of intelli
gent people must be aware of this 
fact. Thus, when proposals are made 
which contemplate setting up segre
gated regional institutions or serv
ices for Negroes, there is no other 
conclusion to which Negroes can val
idly come, except that there is no 
intention on the part of the propon
ents of this plan to provide Negroes 
with equal educational opportuni
ties; that this latest move (in addi
tion to whatever benefits which may 
be gained by white students) is mere
ly another scheme to evade the con
stitutional mandate that Negroes be 
given equal educational opportunity; 
and that the end-effect will be to in

crease the disparity in the provisions 
which now obtains.

In view of the persistence of the 
Regional Council in its plans to set 
up segregated regional services apd 
in view of its protestations that it is 
not interested in the extension of 
segregation, but rather in providing 
better education for everyone,* it 
seems desirable to explore this point 
a step further. Implicit in the argu
ments of Governor Caldwell and oth
ers before the Senate sub-committee 
which held hearings on S. J. Res. 191 
last spring, as well as in the subse
quent expositions of the Regional 
Council, is the following line of rea
soning : Regional schools will provide 
greater educational opportunity than 
schools supported by the individual 
states. Since we have separate Negro 
schools in the Southern states, segre
gated regional schools will provide 
greater educational opportunity than 
the present Negro separate schools 
in the individual states. Hence, Ne
groes would be short-sighted to op
pose segregated regional schools.

Curiously enough, only a handful 
of Negro educators have professed to 
see enough merit in this argument 
to go along with it, and all of them, 
admittedly, have ulterior motives in 
doing so. On the other hand, the 
overwhelming majority of Negroes 
and their white friends have cate
gorically rejected this proposition 
for several reasons, of which the fol
lowing are the most important.4

First, it is pointed out that this ar
gument is based upon the invalid as-

4I have not discussed the case of Meharry here, although it belongs in the same category, because it is an exceptional instance, and its inclusion would confuse the basic issue.
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groes should have equal educational 
opportunity. It also knows that such 
opportunity can not be provided un
der a segregated regional plan; in 
fact, the Council makes no claim that 
equal opportunity can or will be pro
vided under its scheme of regional 
cooperation. Negroes not only reject 
the position which is implicit in the 
Council's plan, but resent the “take- 
it-or-leave-it" attitude that goes 
along with it. They are pretty cer
tain that it would be shortsighted to 
“take it" and they feel that there are 
other alternatives to that of “leave 
it."

Why are Negroes opposed to segre
gated regional graduate and profes
sional work? The answer briefly is 
that they are opposed only to the 
segregated aspect of it. They have 
no objection to and see considerable 
advantage in regional services which 
are based upon a principle which 
looks forward to a greater education
al future for the South, rather than 
backward to a decade or more ago. 
More specifically, Negroes are op
posed to segregated regionalism, (1) 
because they are convinced that equal 
educational opportunity can not be 
provided for Negroes under the 
theory of “ separate but equal," and 
thus they refuse to cooperate in any

plan which is so patently and inher
ently discriminatory in its very con
ception. (2) Negroes are convinced 
by recent events and the present cli
mate of public opinion that segre
gated graduate and professional 
work in the South is unnecessary, 
and constitutes a backward step in 
the educational progress of the 
South. (3) Negroes have concluded 
that even if “ separate but equal" 
educational opportunity were at all 
possible in theory, it would be defi
nitely uneconomical and actually un
attainable in practice. (4) Empirical 
evidence obtained during the past ten 
years has convinced Negroes that the 
old cliché—a half loaf is better than 
no bread—as far as segregated grad
uate and professional work is con
cerned, is fallacious. The extension of 
grossly inferior graduate and profes
sional work, and particularly at the 
expense of the undergraduate pro
gram, is shortsighted—so much so, 
that no segregated graduate and pro
fessional work for the time being is 
better than what is contemplated. 
However, Negroes are still hoping 
that the Regional Council for Educa
tion will reconsider its decision and 
set up regional services on a sound 
and constructive basis.

Chas. H. Thompson
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